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Agenda - Day 1

	
	Day 1:  Thursday 28th August

	11.00am onward
	Arrival and Registration/Poster setup

	12.00pm -12.45pm
	Writing for AISHE J and AISHE Readings



	12.45pm -1.45pm
	Lunch 

	2.00pm - 2.15pm
	Plenary Welcome Address

Director of quality, Saranne Magennis
President of AISHE: Ms Sandra Griffiths

	2.15pm - 3.00pm
	Opening Keynote Address

Professor Lorraine Stefani, University of Auckland, New Zealand

	3.10pm - 3.50pm
	Parallel Session 1

	Room JHT7
	The Entrepreneurial Eco System: - What is it and does it have a role to play in undergraduate entrepreneurship education?.

Conor John Heagney, Therese Moylan, Orla Byrne.

	Room JHT 6
	Using students' views to develop appropriate HE learning environments for professional education. Ann Shelton-Mayes, Diane Stoncel.

	Room JHT 5
	Introducing an Audience Response System to facilitate engagement and improve interaction in a first-year undergraduate Politics and Government module. Kenny McCartan, Cathy Gormley-Heenan.

	Room JHT 4
	Advanced learning and adaptive problem solving techniques: practical lessons from cognitive science. David Ian Delany..


	3.50pm - 4.20pm
	Coffee/ Poster Session

	4.20pm - 5.00pm
	Parallel Session 2

	Room JHT 8
	Occupational Therapy and Speech and Language Therapy at the National University of Ireland Galway. Ruth Mc Menamin, Margaret McGrath.

	Room JHT 7
	Reflections on Student Interaction and Engagement with Computer Science: Opportunities and Strategies for Improvement.

Sean Duignan.

	Room JHT 6
	First year Learner Expectations in UK Education Programmes. Derek Young.

	Room JHT 5
	ViCoCITY - A Virtual Company Environment used in Distance Education to teach key professional skills. Elaine Walsh, Seamus Fox, Alan Mullally, Eamon Costello

	Room JHT 4
	Lights, Camera, Action: Developing, Implementing and Evaluating an "Audio-Visual Trigger" for an Enquiry Based Learning Module. Veronica Ann Lambert, Carol N/A Barron.

	5.05pm-5.45pm
	Parallel Session 3

	Room JHT 8
	Making it Real: Information Literacy and Student Engagement. Ursula Byrne, Siobhan Dunne.

	Room JHT 7
	Using Learning Styles to Engage Learning Communities. Vincent Farrell, Michael P O'Brien.

	Room JHT 6


	Using blended learning to develop and deliver a Science and Engineering Information Literacy programme at NUI Maynooth. 

Mary Elizabeth Antonesa, Claire McAvinia

	Room JHT5


	IADT and WebCT (Blackboard) Finally Blended?.  Barry Canice McIntyre.

	Room JHT 4


	Reflections on undergraduate student's evaluation of a visual "trigger" to stimulate their learning in a PBL Module. Joy Conlon, Veronica Lambert, Carol Barron, Tracey Harrington.

	7.00pm-7.30pm
	Reception: Pugin Hall

	7.30pm -
	Conference Dinner: Pugin Hall


Agenda – Day 2

	
	Day 2 -  Friday 29th August 

	9.15am-9.55am
	Parallel Session 4

	Room JHT 7
	An experiential exercise designed to facilitate student nurses' engagement with clients who hear voices. Aine m Mchugh.

	Room JHT 5
	An online survey to ascertain students' experiences and expectations of academic practice and the virtual learning environment at GMIT. Attracta Brennan, Rosie curry.

	Room JHT 4
	War, Games, Design and Teaching Military History. Mike Cosgrave.

	Room JHL 7
	Work on your ABS! John Fogarty, Gina Noonan.

	10.00am-10.45am
	Keynote address

Sandra Griffiths, Queen’s University Belfast, National Teaching Fellow 2005

	10.45am-11.15am
	Coffee/Poster Session 1

	11.15am-11.55am
	Parallel Session 5

	Room JHT 6
	Student perceptions of a pilot scale, problem based learning module in engineering. David Hamilton, Tom O'Mahony.

	Room JHT 5
	The Use of Enquiry-Based Learning (EBL) for Encouraging Student Engagement in Lifelong Learning. Norman James Powell, William Hutchings.

	Room JHT 4
	What do Asynchronous Online Discussions Tell us about how students Engage in Critical Thinking. Gerry Grogan.

	Room JHL 7
	A critical look at learning through Inquiry. Abi Reynolds, Michael Coleman.


	12.00pm-12.40pm
	Parallel Session 6

	Room JHT 7
	The Necessity of Maths Support Centres in Higher Level Education. Ciarán Mac an Bhaird.

	Room JHT 6
	Student Perspectives on Assessment. Martina Crehan, Noel Fitzpatrick, Paul Surgenor.

	Room JHT 4
	An Emerging Community of Learner Teachers within the Institutes of Technology. Noel Fitzpatrick.

	Room JHL 7
	Academics' and students' perceptions of assessment purposes and practices. Anne Carpenter.

	12.45pm-1.15pm
	Conference Close and AISHE AGM

	From 1.00pm
	Lunch (Eat in or take away)


Keynote Speaker – Sandra Griffiths

Sandra Griffiths is currently a Higher Education Consultant and Honorary Senior Research Fellow at Queen’s University. She has worked in higher education, community education, further education and women’s education. She worked as a Senior Lecturer in Education and Continuing Education at the University of Ulster and held senior management posts there as Director of Educational Development and earlier as staff development adviser. During this time she set up the University’s first Staff Development Unit. 

Her experience of supporting and researching learning and teaching in several sectors of education has been closely associated with developing, teaching, reviewing and consulting globally on postgraduate certificates for university teachers. Her research study and the corresponding publication on the professional development of university teachers was used as evidence to support policy development in setting up the Institute for Learning and Teaching in the UK, now the Higher Education Academy. Her publications include major studies on peer learning, students with disabilities and small group teaching. She is a member of an Editorial Panel for an international journal on active learning.

She is a Fellow and Accreditor of the Higher Education Academy. Her work as Accreditor involves engaging with course review and continuous professional development schemes in many UK universities.

She holds a Distinguished Teaching Fellowship Award from the University of Ulster. In 2005 she was awarded a National Teaching Fellowship. At Queen’s University she is working on a project on Teaching for Inclusion in Higher Education

Effective Strategies for Teaching for Inclusion in Higher Education

There is little doubt that during the past 10 years universities have made marked progress in making the learning environments more welcoming to a wider variety of students. While it is true that we have seen participation rates increase it is also the case that many groups still remain under represented. 

 It could be argued that there has rarely been a time when it is more important to look at what is happening to foster inclusivity in the classroom.  The impact of globalisation, multiculturalism, recent equality legislation, terrorist attacks, and concerns about fragmentation and integration are frequent topics in the national press. There have been increasing calls from governments for higher education to come up with solutions to some of these hotly debated issues.

In higher education, diversity, widening participation and inclusion have long been complementary and overlapping agendas.

This presentation will focus upon the background to the recent re emergence of the concept of inclusion in higher education. It will consider existing effective teaching practice and ask how far the debate and practice still needs to develop.

The presenter will ask participants to work in small groups to consider what is meant by inclusive teaching practice. 

The presentation will conclude by reflecting on the results of the small group activities to see whether there is some degree of consensus about current effective practice.

Sandra Griffiths 

7th July 2008

Keynote Speaker – Lorraine Stefani

Professor Lorraine Stefani biography

Lorraine is currently Professor and Director of Academic Development at the University of Auckland, New Zealand.

Her Centre for Academic Development (CAD) encompasses professional development for academic staff, e-learning design and development and student learning support. Lorraine has been at Auckland University for five years. Prior to that she worked at the (then) Centre for Academic Practice at the University of Strathclyde with George Gordon and colleagues.

Lorraine also worked at Queen's University Belfast from 1982 to 1994, first in the Department of Medical Genetics and then in the School of Biology and Biochemistry. During the latter years of her time at QUB she was highly involved in the Enterprise Higher Education Initiative, which subsequently led her to a career change into academic development.

She has recently published a book on e-portfolios and has an extensive range of publications on assessment of student learning, personal development planning and many other topical issues in academic and educational development.

Parallel Session 1

Submitted Presentations - Oral

Parallel Session 1: Thursday 28th August

3.10 – 3.50

The Entrepreneurial Eco System: - What is it and does it have a role to play in undergraduate entrepreneurship education?

Authors
Conor John Heagney, conor.heagney@iadt.ie <
 

                         
Therese Moylan, therese.moylan@iadt.ie 

Orla Byrne  orla.byrne@iadt.ie
Institution

Dun Laoghaire Institute of Art Design and Technology

Abstract

The essence of entrepreneurship involves recognising an opportunity, assembling and marshalling the resources together to take advantage of that opportunity and risk taking (Timmons, J et al). The challenge for those engaging in entrepreneurship education is to simulate, in a learning environment, the 'entrepreneurial atmosphere'. The 'entrepreneurial atmosphere' facilitates the development of behaviors and skills that will serve the graduate when faced with entrepreneurial dilemmas in the "real world". In particular the taking of risk, with the inherent potential for failure, is something that higher education institutions by their very nature are not designed to develop or encourage. This simulation of real world challenges is also designed to improve entrepreneurial student engagement in the learning.

The work of Engel and Charron at the Lester Centre, University of California Berkley, proffers the concept of the Entrepreneurial Eco system as an integral component to the development of entrepreneurship education for post-graduate students. This concept is explored in relation to entrepreneurship education at undergraduate level. In particular, this paper seeks to explore the relevance of this concept for entrepreneurship education aimed at business undergraduates in Ireland. The paper outlines a case study of one business programme's attempt to embed entrepreneurship learning outcomes within an undergraduate programme. The steps taken by the teaching team to develop an Entrepreneurial Eco system through the alignment of programme learning outcomes, assessment and teaching and learning are described and evaluated. The radical change in approach to assessment, in particular, is highlighted

Parallel Session 1: Thursday 28th August

3.10 – 3.50

Using students' views to develop appropriate HE learning environments for professional education

Authors

Ann Shelton-Mayes, ann.shelton@northampton.ac.uk
Diane Stoncel diane.stoncel@northampton.ac.uk
Institution

University of Northampton

Abstract

There is a national debate about the connection between the physical environment and learning (McGregor, 2004) and the importance of designing the physical space to enhance the quality of learning (DfES, 2004, 2006, 2007; JISC, 2006; SMG 2006).  This 2 year research project considers the views of 174 higher education students, who have undertaken professional initial teacher education programmes, on what makes an effective higher education learning environment for professional development and their evaluation of their current experience. Students views on enhancing the physical learning space for professional teacher education are explored.

Parallel Session 1: Thursday 28th August

3.10 – 3.50

Introducing an Audience Response System to facilitate engagement and improve interaction in a first-year undergraduate Politics and Government module

Authors

Kenny McCartan, KG.McCartan@ulster.ac.uk
Cathy Gormley-Heenan c.gormley@ulster.ac.uk
Institution

University of Ulster


Abstract

In recent years, Audience Response (AR) Systems have been hailed as an efficient and effective means of improving interactions among students. AR Systems can facilitate immediate formative and summative feedback, providing tutor and student with an opportunity to self-evaluate and adapt their approach to the teaching and learning experience. The technology has been praised as a method of motivating students and maintaining their interest by providing a means of comparison between students, and by providing a platform for course review, exam preparation, assessment and feedback, even within large and diverse groups of learners. Many of these studies are based on scientific, mathematical contexts where 'right' answers are easily accommodated to multiple choice questioning. It may be more difficult to incorporate the technology into a scenario where there is no 'correct' answer, or where student opinions can be diverse. This study reflects upon the introduction of an AR System within the School of Policy Studies at the University of Ulster. The system was piloted to engage first year undergraduates who, by their nature, are reluctant and nervous to voice opinions in front of their peers. The technology was used to gain opinions from the group and to encourage discussion based upon these opinions among the participants. The objective was to encourage the students to realise the impact of politics upon their life and future careers, and to encourage the group to become politically aware, with clear-defined opinions relating to their course of study. The presentation will report on the experience from the perspective of the tutor and the students, reflecting upon the benefits, limitations and issues brought by the technology, with participants afforded the opportunity to use an AR System during the session.

Parallel Session 1: Thursday 28th August

3.10 – 3.50

Advanced learning and adaptive problem solving techniques: practical lessons from cognitive science

Author


David Ian Delany delanydi@maths.tcd.ie
Institution

Trinity College Dublin

Abstract

We describe a novel cognitive science-based thinking skills theoretical framework and related methodologies designed to reliably enhance teaching, learning and research performance.

The motivating assumption is that the ideal goal of education is to promote the development of adaptive expertise i.e. the ability to apply meaningfully learned knowledge in a flexible and creative manner (Hatano, 1982) - elite performers invariably exhibit adaptive as opposed to routine expertise. To this end we designed a coherent theoretical framework of educational objectives, the Advanced Critical Thinking (ACT) Framework, a model of the fundamental elements of adaptive expertise. The ACT Framework provides a 'conceptual scaffold' for integrating and structuring the logical and metacognitive thinking skills characteristic of adaptive expertise.

The practical methodologies were designed around the key observation that expert-novice performance differences are overwhelmingly due to differences in the quality of domain-specific knowledge structures (Ericsson and Charness, 1994). To facilitate meaningful learning that promotes expert 'connected understanding' we developed 'knowledge engineering' - a skilled meaningful learning technique for explicitly constructing integrated, hierarchical, expert-like knowledge structures using the fundamental thinking skills of abstraction, analysis, synthesis, and inference.

The use of the advanced knowledge engineering techniques of Deep Structure Analysis and Heuristic Analysis to 'reverse engineer' the deep-level understanding and adaptive problem solving strategies of elite experts is discussed.

The implications of this approach for accelerated learning, far learning transfer, analogical problem solving, creative thinking, lecture and curriculum design, life-long learning, and the possibility of enhancing the likelihood of paradigm-shifting research are also considered.

References

Ericsson, K. A., & Charness, N. (1994). Expert performance: Its structure and acquisition. American Psychologist, 49(8), 725-747.

Hatano, G. (1982). Cognitive consequences of practice in culture specific procedural skills. The Quarterly Newsletter of the Laboratory of Comparative Human Cognition, 4, 15-18.

Parallel Session 2

Parallel Session 2: Thursday 28th August

4.20pm – 5.00pm

Reflections on Student Interaction and Engagement with Computer Science: Opportunities and Strategies for Improvement

Author


Sean Duignan sean.duignan@gmit.ie
Institution

Galway – Mayo Institute of Technology

Abstract

This paper describes the author's experiences in changing his teaching strategy and philosophy to improve student engagement on a number of computer science courses. The original motivation to address student engagement was the result of an ongoing reflective process which commenced in the Autumn of 2006, and which considered inter alia: student and graduate feedback, an analysis of past examinations (structure and performances), and a considerable amount of personal reflection on ones own professional practice. The latter part of this analysis considered syllabus structure and content as well as teaching "materials" and strategies. At a personal level, there was a prevailing sense of conflict in terms of what one was doing and what one wanted to be doing. The work of Hinchliffe (2001) was compelling in clarifying the authors thinking in this regard and in concluding that ones courses were skewed toward a pedagogical ordering rather than an educative one. In essence, the learning agenda was more personal to the instructor than it was to the students - students did not have a say in what and how they would learn. This imbalance was partly imposed by the administrative structures in place. For instance, computer laboratories are shared resources making "full-on" student engagement more difficult ("you can do X, but don't do Y because we need to leave things the way we found them"). The outcome of the reflective process was a redesign of courses, and in particular, the adoption of system virtualisation technologies to address the physical laboratory shortcomings. System virtualisation has enhanced learning by making it a more individual and personal affair. It allows for a deeper level of engagement and facilitates failure - productive failure - as well as success at tasks. This has been particularly beneficial in getting students to engage with the subject of Network & Forensic Computing.

Parallel Session 2: Thursday 28th August

4.20pm – 5.00pm

First year Learner Expectations in UK Education Programmes

Author


Derek Young derek.young@stir.ac.uk
Institution

University of Stirling

Abstract

This paper presents results from a UK wide research project undertaken by the Higher Education Academy Subject Centre for Education (ESCalate). Building upon recent research on student retention (Young 2006, Yorke and Longden 2007), this research has collated sectoral data across the UK, providing a comprehensive data set from which large-scale trends and common issues have been identified. 

The paper focuses on key issues highlighted by the research and looks at learner retention in relation to how learners not only understand and cope with academic demand but engage with supportive teaching and the creation of a stimulating learning experience. The research places particular emphasis on the degree by which initial expectations and aspirations are met by programmes of study and the learning environment. Presenting both an informed and rounded view, the research outcomes are positioned in relation to specific learner demographic groups such as age, gender, social background, part-time employment, previous higher education experience, and prior knowledge of programme and/or institution. In this way, the needs and concerns of differing learner groupings are highlighted and addressed.

The study group comprised 586 learners on teacher training programmes at 40 HEIs across the UK and therefore has the ability to:

o highlight the needs and concerns of differing groups of students;

o discuss resulting implications for academic and support practitioners;

o inform future enhancement.

A mixed method approach was used in which a cross-sectional survey elicited both quantitative and qualitative data from learners about themselves, their experiences and their study context. The survey covered a range of different aspects of the first year experience and elicited data from both pre- and post-1992 institutions. This approach recognises the inter-relationship between various elements of the student experience and provides the opportunity to explore potential implications of modifying different elements of the student experience.

Parallel Session 2: Thursday 28th August

4.20pm – 5.00pm

ViCoCITY - A Virtual Company Environment used in Distance Education to teach key professional skills.

Author


Elaine Walsh    elaine.walsh@dcu.ie



Seamus Fox




Alan Mullally




Eamon Costello

Institution

Dublin City University, Trinity College Dublin

Abstract

This paper will discuss the background and rationale for the introduction of ViCoCITY to the Bachelor of Science in Information Technology (BSc in IT) degree offered through distance education by Oscail, Dublin City University (DCU). 

“The ViCoCITY simulation centre … takes the form of a ‘City’ of companies and institutions, each with their particular culture and identity.  Each of these is populated by people, products, services, documents, systems etc” (Mullally and Redmond, 2007:1).
There has been some research into the use of ViCoCITY in the traditional face-to-face educational setting but there has been little research into its use in distance education. This paper will evaluate the usage of ViCoCITY in a distance education programme and detail future research ideas and development plans for its use.
The paper will start by describing the structure of ViCoCITY and the potential variety of coursework that is available within its structure. It will examine the effort and input that is involved in creating coursework. It will also detail the existing media being used and various potential media in which could be incorporated. 

It will then report on the evaluation of the experiences of students, tutors, assignment writers and administrators using ViCoCITY in a distance education setting. It will finish by examing the potential benefits of ViCoCITY to the various involved groups including potential benefits for traditional face-to-face students.

Parallel Session 2: Thursday 28th August

4.20pm – 5.00pm

Lights, Camera, Action: Developing, Implementing and Evaluating an "Audio-Visual Trigger" for an Enquiry Based Learning Module.

Authors

Veronica Ann Lambert,  veronica.lambert@dcu.ie
Carol N/A Barron  carol.barron@dcu.ie
Institution

Dublin City University

Abstract

It is repeatedly emphasised that the main driver for successful implementation of Enquiry Based Learning (EBL) is well designed, open ended, real life and challenging problems or "triggers". While there is an abundance of empirical evidence about EBL, limited published work actually describes the process of developing, implementing and evaluating the impact of invented "triggers". Even less literature discusses the creation of "triggers" that are enquiry, as opposed to problem, based.

This paper aims to reflect upon our experience of developing and implementing a simulated "audio-visual trigger", in addition to students' evaluations of the "trigger" developed. The "trigger" was implemented in a child-specific module in year one of a new 4.5 year Integrated Children's General undergraduate nursing degree programme.

The "trigger" developed was a video clip of two mothers and their four children attending a health clinic. In the scene enacted, various aspects of child development were portrayed through visual and auditory cues. The video clip was presented to students on commencement of the module to stimulate their learning. Students engaged in a period of self-directed discovery choosing different aspects of the trigger to research. Students' discussed their findings weekly within EBL tutorial groups. On completion of the module students took part in focus group interviews to relay their views on this trigger. 

Five core themes emerged, "diversity of content", "brevity and simplicity", "real to life", "non-textual" and "accessibility". One sub-theme, "familiarity with EBL", was also identified, which was an important factor in the students' engagement with the "audio-visual trigger".

Valuable insights into students' perspectives of engaging with "non-textual" material as a process of discovery were attained. It is hoped our experience will stimulate others to develop more innovative mediums to help capture students' interest, diverse learning styles and motivate them to actively engage in the process of enquiry.

Parallel Session 3

Parallel Session 3: Thursday 28th August

5.05pm – 5.45pm

Making it Real: Information Literacy and Student Engagement

Authors

Ursula Byrne
ursula.byrne@ucd.ie



Siobhan Dunne   siobhan.dunne@dcu.ie
Institution

University College Dublin and Dublin City University

 

Abstract

Being able to identify appropriate and relevant information, and to use this information ethically, thus avoiding plagiarism is critically important as teaching becomes more interdisciplinary in nature, and students work within a more modularized/semesterised system.

This paper will focus on the importance of creating appropriate learning experiences and activities which allow students negotiate the increasingly complex information environment. 

Through the embedding of information literacy learning objectives, outcomes and assessment criteria into course curricula, students can successfully develop their information literacy skills and knowledge in the context of their own discipline. 

This paper will share innovative current practices taking place in both DCU and UCD, discuss their impact and share feedback received from academic staff and students.

Parallel Session 3: Thursday 28th August

5.05pm – 5.45pm

Using Learning Styles to Engage Learning Communities

Authors

Vincent Farrell, vincent.farrell@staff.ittralee.ie
Michael P O'Brien   Michael.OBrien@lit.ie
Institution

Institute of Technology Tralee

Abstract

The Shannon Consortium undertook a major research study which administered an on line questionnaire to over 1500 students at the University of Limerick and Limerick Institute of Technology as well as the Institute of Technology in Tralee at the start of this academic year. The questionnaire was completed by a sample of first year students during orientation. The questionnaire was designed to assess the students' learning styles and to provide instant feedback to the students as their learning styles are graphed on screen. 

The three principal objectives of the study were to

1. Promote Metacognition or self awareness about the learning process amongst learners and lecturers in the three HEIs. This will enable both staff and students to become more aware of how they learn best. This can help the learners to recognize how they learn so that they can begin to take responsibility for their own learning

2. Equip lecturers and learners with the language and conceptual understanding of the differing ways in which learners learn

3. Enable lecturers and learners to become equipped with strategies to recognise how best they learn and to modify their learning approaches accordingly. This will also help them to develop their preferred learning styles as well as sharpen those styles where they appear "weak". For some learners this may raise questions about what learning / working styles may be required to be successful in their chosen vocation.

The findings of this research provide useful data to help both students and lecturing staff to plan ways in which they can become successful learners in third level education. The research indicates that the findings of the study will help provide an important stimulus for metacognition - recognising how learners learn throughout the country and to plan successful teaching and learning strategies for the future. This will help lecturers and students to effectively engage in third level learning and work some way towards becoming successful students on their chosen courses. Probably the most important findings will enable HEIs to become more aware of minority learners who may not stay the course in their studies.

Parallel Session 3: Thursday 28th August

5.05pm – 5.45pm

Using blended learning to develop and deliver a Science and Engineering Information Literacy programme at NUI Maynooth

Authors

Mary Elizabeth Antonesa mary.antonesa@nuim.ie



Claire McAvinia  Claire.mcavinia@nuim.ie
Institution

NUI Maynooth

Abstract

There is currently a move in Ireland towards developing further fourth-level education initiatives, and as a result there is a heightened awareness of the importance of generic skills, particularly information literacy, for postgraduate researchers (NUIM, 2007). This is set against the backdrop of an increasing awareness of the potential need for multiple literacies in the online environment both in Higher Education and in the workplace (Unsworth, 2001). As a result of this initiative, the Faculty of Science and Engineering at the National University of Ireland, Maynooth, in conjunction with Library and Learning Technology staff, developed an Information Literacy module for postgraduate researchers in this Faculty which ran in Semester One of the academic year 2007-2008. This module was delivered in a blended learning environment using face-to-face sessions and the Moodle virtual learning environment. The Science and Engineering Subject Librarian delivered face-to-face sessions with input from the Learning Technologist. This presentation outlines how generic content was tailored to the specific needs of the Science and Engineering Faculty and showcases the content and format of this module. It will also describe how the different stakeholders within the university collaborated in the design and delivery of the module and present a timeframe for the design and delivery of this module. Findings, including student and faculty evaluative data, will be shared. This data includes student feedback, engagement in Moodle and statistics from the VLE, evaluation by members of the faculty, and the authors' reflections on the module. The module was successful to the extent that other Faculties within the university now wish to develop accredited Faculty-specific Information Literacy modules for their postgraduates.

Garrison, D. R., & Kanuka, H. (2004) Blended learning: Uncovering its transformative potential in higher education. The Internet and Higher Education, 7 (2), 95-105.

NUI Maynooth (2007) Postgraduate Skills Development: Examples of current practice and emerging issues in National University of Ireland, Maynooth, Trinity College Dublin and Dublin City University Summary Report. NUI Maynooth.

Unsworth, L. (2001) Teaching Multiliteracies Across the Curriculum. Buckingham, Philadelphia: Open University Press

Parallel Session 3: Thursday 28th August

5.05pm – 5.45pm

IADT and WebCT (Blackboard) Finally Blended?

Author


Barry Canice McIntyre barry.mcintyre@iadt.ie
Institution

Dun Laoghaire Institute of Art Design and Technology

Abstract

This paper summarises my recently submitted thesis to DIT for their MA in Third Level Learning and Teaching award. My research question was ~Within the Dun Laoghaire Institute of Art, Design and Technology (IADT), what issues arise for Department of Business and Enterprise Lecturers and Students in the use of the Virtual Learning Environment (VLE) WebCT?

The rationale for the study comes from three issues namely the high level of student absenteeism in higher institutes of education, coupled with the Department of Business and Enterprise Programmatic review (HETAC) which allows 100% continuous assessment and consequent increased module communication and documentation. Finally I wanted the results to be instrumental in adding to the debate in IADT supporting the use of a VLE.

The research objectives were

To explore the impact of a virtual learning environment (VLE) on lecturers and students' online activities

To analyse lecturers and students perspectives on using a virtual learning environment

To make recommendations to IADT on the use and development of the virtual learning environment across the Institute into the future

The theoretical perspective or philosophical stance was interpretivist within a social constructionism epistemology as a theory of knowledge. The methodology adopted was mixed method (quantitative and qualitative) utilising the following data collection methods: survey questionnaires, focus group interviews and student tracking.

Four themes emerged from the literature

1. Attitudes to e-learning

2. Technology infrastructure used to support a blended learning approach

3. Institutional framework and supports for e-learning and teaching in IADT

4. Pedagogical implications of using a VLE.

The research findings indicated that the lecturers and students who use it find it to be an excellent addition to their teaching as an assistive technology (and not a substitute for face-to-face). However, students emphasise that not all lecturers in IADT use WebCT as part of their teaching which is frustrating for them. It also concluded that the full functionality of WebCT is not being used by lecturers. The findings indicated that lecturers need to be "convinced" to engage with WebCT, not only functionally but also from an instructional design and pedagogic point of view. The use of collaboration and planning tools are totally under utilised if students are to create their own virtual online communities. Training and induction for lecturers and students was also found to be a major requirement. For higher usage of a virtual learning environment, for both the staff and students, WebCT needs to be made more appealing (visually and navigationally). Incentivisation in the form of rewards for staff (extra preparation time, free laptop, conference attendance) and students (continuous assessment marks) is needed so that all can be more attracted to using it. Continued investment by IADT in e-learning is required as well as continued support of e-learning institutional committees. Recognition of e-learning champions on each programme year would also help with the adoption of the VLE by all students. These recommendations could be incorporated into IADT's overall five year Strategic Plan which is currently being drafted.

Parallel Session 3: Thursday 28th August

5.05pm – 5.45pm

Reflections on undergraduate student's evaluation of a visual "trigger" to stimulate their learning in a PBL Module

Authors

Joy Conlon, joy.conlon@dcu.ie
Veronica Lambert, veronica.lambert@dcu.ie
Carol Barron, carol.barron@dcu.ie
Tracey Harrington tracey.harrington@dcu.ie
Institution

Dublin City University

Abstract

It is clearly documented that well designed, open ended, real life and challenging "triggers" are key to the success of PBL implementation (Gibson 2005, Barrett 2005). However, despite an abundance of literature on Problem Based Learning (PBL), few studies focus on describing "triggers", the processes involved in their development and evaluation from the students' perspective. This evaluation of "triggers" is crucial for future "trigger" development, to ascertain whether the "triggers" are enabling students to achieve their learning outcomes (Roberts & Ousey 2004).

The purpose of this paper is to outline and reflect on the development of, implementation and evaluation of a "visual trigger" developed to stimulate first year undergraduate student nurses' enquiry in a PBL Module. To meet specific module learning outcomes and to stimulate student enquiry through the teaching and learning philosophy of PBL, a bright and colorful poster size collage entitled "The Child's World" was constructed by the lecturers. At the end of the PBL module focus group interviews were held with the students to evaluate their perspectives of the developed "trigger". 

Students' perspectives centered round a core theme, "finding a focus and taking control". Four categories were identified which illustrated students progression from "initial confusion" to engaging with the "trigger diversity" before confidently "exploring their own line of inquiry", thus leading to the "stimulation of their learning". One challenge in developing "triggers" is that the process is primarily controlled by lecturers. One future challenge in "trigger" development, we suggest, is to encourage student participation in the development of "triggers". This can be achieved in partnership with PBL facilitators and evaluated by both students and facilitators. This would enable students to have more ownership of their educational experiences and an active influence on other students' educational experiences.
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An experiential exercise designed to facilitate student nurses’ engagement with service users who hear voices.
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Abstract

Caring for and working with clients with schizophrenia can sometimes be a challenge for undergraduate student nurses pursuing a degree in psychiatric nursing. In particular understanding the experience of clients who as part of their disorder hear voices can be something students cannot imagine. Utilizing Kolb’s experiential learning model (1984) the students were immersed in an environment as similar to the experience of auditory hallucinations as is possible using recorded voices. The experiences were video taped and students on completion of exercise could reflect on the experience as well as watch their reactions to the exercise through the video recording. This experiential exercise was part of a module exploring acute mental illness. The teaching and learning philosophy underpinning the curriculum, embraces experiential learning as a methodology suitable for nursing students in order to develop reflective skills and appreciate experiences from a variety of perspectives. On completion of this module using a focus group it was found that students reported better understanding of auditory hallucinations, and more confidence in engaging with service users who heard voices through the use of this learning experience.

Keywords: Experiential Learning, Auditory Hallucinations, Kolb’s Experiential Learning Cycle, Psychiatric Nurses, and Mental Illness.
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Abstract

The Irish government is committed to improving teaching and learning in Higher Educational institutions as evidenced by the investment of EUR510m over the six years of the NDP's lifetime. "The role of the higher education system is critical to Ireland's future success [1]". Recognising the position of the student as a major stakeholder, the relationship between students' expectations and institutional deliverables is very complex [2] James argues that whilst certain aspects of higher education cannot be validly judged by students (such as the overall coherence of the curriculum), students are conversely well equipped to judge "the more tangible, short term components of the experience and to judge aspects of the process of higher education [2]". These areas include the availability of IT support, student life, feedback, the teaching skills of the academic staff and the use and application of virtual learning environments etc. With regard to the latter, educational institutions are increasingly implementing online learning technologies as part of their growth strategy for the delivery of teaching and learning [3]. Biggs points out that educational technology has great potential in helping educational institutions reach their aims and objectives "in managing learning, in engaging students in appropriate learning activities, in assessing learning and in enabling off campus learning [4]".

To identify students' reactions to and expectations for the VLE and to synopsise their expectations and experiences of academic practice, an online student survey was carried out in GMIT. From an undergraduate student body of 4,889 students, across five geographically dispersed campuses, a total of 694 completed and usable questionnaires were received, yielding an overall response rate of 14.1%. The results of this questionnaire provided awareness of the students' experiences of the VLE and their perception of the quality of teaching. These insights plus other findings are presented in this paper.
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Abstract

Much recent literature deals with game play in teaching but this paper looks at how assessment exercises based on game design offer a greater degree of student engagement than conventional essay based assessments. The mid-term book review or essay paper is a conventional form of assessment with limitations, which are well understood and exploited by students to produce formulaic work. Mid-term assessments based on wargame design offer fresh challenges to students and demand a greater level of student engagement with the full scope of the historical process being modeled in the wargame. This paper compares both assessments and looks at the experience of a mid-term based on a wargame design task in military history set as a group exercise, and compares the process and outcomes with the authors experience of more traditional mid-term assessments. The paper will reflect on the difference between the use of existing games in teaching versus game design tasks. The paper will locate this reflection in the context of the use of wargames and simulations in military history generally, and will also look at the uses and limits of computer based games likes Civilization and Age of Empires in teaching world history. Such games may suffer from being 'black boxes' in which the rules are not clear and implicitly reflect the biases of the game designers, a problem which is overcome by the explicit nature of the rules in a boardgame. The paper will also look at how game design tasks can be developed in history generally, and in other humanities and social science disciplines, and how simulation games relate to the practices of modeling in cliometrcs and the social sciences.
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Work on your ABS!
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Abstract

Applied Business Solutions (ABS) is an enquiry-based learning module, piloted in the 

School of Business in IT Carlow in the academic year 2007/08. The module allowed final 

year BBS (Hons) students to apply their acquired knowledge to a range of business 

scenarios, many of which involved cooperation with real businesses and organizations. 

This was achieved by embracing a learner-centred approach which promoted the use of a 

range of enquiry-based learning methodologies. 

The module consisted of a number of independent learning tasks of variable duration, 

each having its own prescribed learning outcomes and assessment strategies. The 

learning outcomes of each of the individual tasks mapped to those of the overall module. 

These outcomes focused on the students being able to apply theory, synthesize 

knowledge and develop key transferable skills through the execution of the tasks. The 

tasks were both individual and group-based and, in the case of the latter, both the task 

deliverable and the group process were assessed. ABS was assessed entirely through 

continuous assessment and in order to facilitate this, a variety of assessment strategies 

were adopted, including elements of both self and peer assessment. 

This paper outlines the rationale for the development of an enquiry-based learning 

module. It presents how the Applied Business Solutions module was implemented and outlines the key findings and outcomes of this pilot project.
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Engaging students and community in the education process - an innovative example from Occupational Therapy and Speech and Language Therapy at the National University of Ireland Galway.
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Abstract

The undergraduate four year degree programmes in Occupational Therapy (OT) and Speech and Language Therapy (SLT) at the National University of Ireland Galway use a variety of teaching methodologies to facilitate students to become life long independent learners. Service learning (SL) also known as community based learning is an innovative pedagogy which aims to integrate service to the community with academic study1. 

Research from the United States suggests that students engaging in SL become actively involved in the learning process and show improved performance in a variety of domains including critical thinking and reflective practice2. However currently there is a paucity of research on the use of SL in Higher Education in Europe. 

The introduction of SL into the OT and SLT curricula involved key steps including; identification of learning outcomes, collaboration with community partners, matching students with community partners, provision of service by students and an evaluation of the process by all stakeholders. 

OT students focused on emerging areas of practice. Working in groups students collaborated with community partners to complete comprehensive occupational therapy needs assessments. SLT students were trained as conversation partners and matched with people with aphasia. Students' weekly conversational visits linked community service with academic study and resulted in a new model of service delivery.

Evaluation of the initial implementation of SL modules has been very positive. Students have reported that the skills developed during SL will benefit their clinical skills across client groups and settings. Community partners are excited by the opportunity to access student resources and influence the curricula. Academic staff support the embedding of SL as a core component in both curricula. This paper will be of interest to institutions who are concerned with fostering active involvement of students in higher education and for educators who are interested in innovative teaching pedagogies. 

1Reynolds PJ. (2006) Guest editorial. Commentary and introduction: service learning and community-engaged scholarship. Journal of Physical Therapy Education. 

20(3): 3-7.

2Eyler, J. & Giles, D. E., (1999). Where's the learning in service-learning? San Francisco: Jossey-Bass Publishers.
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Student perceptions of a pilot scale, problem based learning module in engineering.
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Over the past three years the authors have focused on introducing student centered learning into a third year engineering module by integrating lectures and practical work in a studio format and introduced a significant amount of active learning through simulation and computer-aided design. Reflection on these changes indicate that while they have a positive effect on student motivation and learning, students ability to solve open-ended problems, learn independently and work effectively in teams is poor. To address these problems the authors devised a short pilot-scale blended problem and project based learning (P2BL) course component. Since our students have little no experience of the problem-based learning methodology, the initial weeks are heavily scaffolded in an attempt to minimize frustration and maximize learning. In this paper the author's briefly describe the problem based learning component and focus on student perceptions of this innovation. Student perceptions were determined through a Rikert-scale questionnaire and examined via face-to-face interviews. These perceptions are combined with the instructor's observations and reflections on the P2BL based learning course component. Of particular note is the fact that overall the students responded positively to the P2BL format and students were unanimous in recommending that P2BL be adopted in other modules within the department. From the instructor's perspective, it was noted that students experienced considerable difficulty translating basic knowledge obtained earlier in the module to the open-ended problem used in the P2BL component. Clearly, the course as it exists, does not effectively teach students some of the fundamental concepts of this discipline and this is a cause for concern. Future work will examine whether additional open-ended problems can address this concern.
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A core theory underlying EBL is that it simultaneously encourages student engagement and extends the range of lifelong learning skills developed. EBL does this through adoption of a research-like method of learning, which encourages a scholarly approach to the subject and incorporates skills essential to workplace activity.

This paper draws on two examples from contrasting disciplines: 

o Adaptation of a course in 18th-century poetry enabled explicit development of professionally-orientated skills while at the same time reinforcing academic content, through involving students with engaging tasks which encourage student involvement in both process and content. The format of the task necessitated team-work, which, by bringing together students' different experiences of and assumptions about their subject, challenged and widened those assumptions.

o In electronic engineering a number of instances of EBL have been developed throughout the curriculum, including a tutorial activity and small-scale investigations in third-year modules. The purposes of these activities include developing practices and understanding of industrial processes and products while demonstrating the relevance of discipline knowledge.

In each case the curriculum has been modified to provide students with an opportunity to develop lifelong learning skills through authentic rehearsals of professional situations. In these contexts the acquisition and even creation of knowledge are achieved through a combination of individual research and enquiry, and the collaborative sharing of that knowledge. The generation of those skills will be evidenced through the design of the activity, triangulated with student and staff reactions.

Thus EBL creates a learning experience in which students' involvement with the discipline goes alongside the development of lifelong learning skills. In the process engaging students not only in discipline knowledge but also with the skills and attitudes involved in lifelong learning.
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Can Cognitive Tools Support Student Engagement in Critical Thinking?

-Some Evidence from Asynchronous Online Discussions
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Abstract

This paper proposes a provisional answer to the question : What do Asynchronous Online Discussions Tell us about how students Engage in Critical Thinking? The paper forms part of the author's ongoing research into the relationship between electronic, cognitive tools and critical thinking. The study is pursued within the context of a theoretical framework which reflects a broad consensus on the nature of critical thinking. The purpose of the research is to determine the mechanisms by which and conditions under which different electronic tool achieve their cognitive effects, and how they can expose strengths and weaknesses in critical thinking.

The research has been designed as a small scale multiple case study set in the real life context of a third level college. The overall design envisages two principal, complimentary methods of data collection, COGITASK and OLD. The COGITASK method is an achievement test, designed as an authentic critical thinking task completed with authentic cognitive tools. The OLD method is an online discussion to which student subjects contribute critical reflections. The COGITASK method is designed to capture objective empirical data about performance on a critical thinking task, the OLD method is designed to capture subjective empirical data about students perceptions of their performance on a critical thinking task. 

This paper focuses on the OLD method only. Content Analysis is used to analyse the data. These techniques are supplemented with the cluster of quantitative techniques, known as Exploratory Data Analysis. The paper also provides a discussion on the reliability and validity of the OLD method.

The paper reports on the main findings to emerge from the OLD data. In particular it looks at students' assessments of their critical thinking strengths and weaknesses, it looks at their metacognitive awareness and also their orientation towards the tools that the use. It also contrasts the subjective perceptions of the students with objective performance on tasks. The study makes some recommendations for encouraging student engagement in critical thinking.
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A critical look at learning through Inquiry
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Abstract
National College of Ireland is running a range of programmes and research projects that look across the spectrum of lifelong learning: from early learners to adults in the workplace. One of the fundamental goals of these projects is to examine the learning in order to understand and improve on it. To this end, interviews have been conducted with learners and tutors. Analyses of the data collected is furthering our knowledge. As we have progressed through the research, we have come to focus on learning strategies that best promote skills and competencies, such as those mentioned in the national skills strategies: communication, problem-solving, critical thinking, inquiry, investigation and analysis, and social and personal awareness and interaction. 
In our paper we will explore the learning experiences of two blended learning programmes in light of the Inquiry Cycle.  We have found, for example, that connecting assignments with real-world tasks and problems in the spirit of collaboration and inquiry motivates learners to take control of their learning and apply it to their everyday lives. According the accounts of tutors and learners, this is quite a departure from “traditional teaching”. The use of technology also has a role to play in increasing student’s engagement and participation. 

We intend to conduct an interactive, collaborative workshop session which will actively involve participants in the Inquiry Cycle Framework. This framework provides us with a tool in which to describe and compare learning experiences. We can use it to map learning and help identify strategies employed, and to highlight areas for improvement. Participants will be asked to consider the framework’s effectiveness and to critically reflect on their own assumptions regarding learning and teaching and how the strategies discussed might relate to their own contexts and experiences. 

A brief description of projects will be circulated in handout form.

Key words: lifelong learning, skills, blended learning, learning process, PBL and Inquiry Cycle Framework, learning & teaching strategies
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It is not an overstatement to say that there is currently a crisis in Maths education in this country. This is reflected by the huge numbers of secondary school students who struggle in the state exams. The fall in standards is also very obvious when these students continue on to third-level education.

The major problem encountered is that students lack an understanding of the basic mathematical manipulations and calculations. Even when they can apply a method, they generally do not understand exactly what they are doing. As a result of these problems, students lack the confidence or courage to tackle any new material. They are reluctant to discuss Mathematics, and quite often they do not understand why they are struggling.

I will discuss how the Mathematics Dept in NUIM has set up a Mathematics Support Centre (MSC) to address these issues.

I will go into details on how creating a friendly and welcoming atmosphere for the students is essential. We will see that organising the students into groups helps them to realise that they are not struggling alone, and that there are many other people in a similar situation. Conversation and discussion naturally follows, and the students are already engaging with Maths. They obtain the confidence to ask questions and tackle problems themselves.

The one-to-one interaction between support centre staff and the students enables us to obtain a much greater appreciation of the basic problems that these students are having. These problems vary dramatically due to the diversity of backgrounds in their Maths education. The MSC is developing new methods to address these issues including a number of E-learning projects including podcasting and screencasting.
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Feedback and goal transparency have long been identified as effective components of learning and assessment. Denton (2003) emphasises the importance of effective feedback to student retention, and Brown (2004-05, p.84) states that 'if assessment is to be integral to learning, feedback must be at the heart of the process' 

These principles, however, should not be perceived as a 'one-way street', applied only by the tutor to the student. In light of increasing modularisation, this dual-directional role of transparency and feedback is particularly prevalent in higher education learning environments. While procedures within the Dublin Institute of Technology promote formal evaluation of lectures through Quality Assurance feedback mechanisms, assumptions are frequently made by the lecturer on behalf of the students about the transparency, relevance, frequency, and success of their assessment techniques As part of an overall review of assessment and modularisation, a pilot research study was designed to provide insight into assessment from the student perspective, addressing issues such as feedback, diversity, key skills, and time and frequency of assessment. Twenty-five DIT students volunteered to participate in a series of small focus groups to discuss their experience of assessment. Students varied by sex, subject discipline and number of years spent at university. The session will present the findings of this pilot study; with a focus on the presupposition that the roll out of modularisation has led to a perceived over-assessment of students. While such a small sample cannot claim to be representative of the student population en masse, this will provide an invaluable insight into some pressing issues/concerns experienced by students during their higher education career. Session participants will be encouraged to reflect on their own perceptions of student experiences and expectations of assessment and feedback. Implications from the analysis relating to the design and implementation of assessment/feedback methods will be explored.
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An Emerging Community of Learner Teachers within the Institutes of Technology
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Abstract

The Learning Innovation Network is a SIF funded sector project from 2007-2009, this project has three objectives to develop and enhance learning and teaching within the 13 institutes of technology and the Dublin Institute of Technology. The first objective is to provide a centrally coordinated repository and portal for learning and teaching within the IoTs, and third objective is to develop a model for a National Excellence in Learning and Teaching Awards. The focus of this paper will be on the second objective which is to scope the parameters of an agreed Academic Development Programme. The development of academic development programmes across the 13 IoTs and the Dublin Institute of Technology has involved the integration of technology enhanced learning at all levels of programme development. The principal philosophy underpinning the use of technology-enhanced learning on the programmes is that Academic educational development is promoted through a community of practice/practitioners. 

The academic development programmes include stand alone workshops, Short Courses and a Post Graduate Certificate in Higher Education. The Dublin Institute of Technology has developed within the framework of the Learning Innovation Network a model for CPD courses in academic development. In this paper we intend to look how the development of the CPD in Learning and Teaching has necessitated the use of technology enhanced learning. Technology-enhanced learning on the courses ranges from the use of virtual learning environments for the delivery of course material to the use of streaming technologies to capture work practices (microteaching). One of the aims of the use of the technology-enhanced learning was a conscious move away from the use of the edistribution (e.g the distribution of content electronically) to the development of content online. Instead of using the VLE to distribute electronically the content of the workshops we were convinced that a more social constructivist approach would be of benefit, allowing the participants to engage with online content in such a way as to promote the effective use of computer supported collaborative learning. An essential element to the development of an emerging community of practice in learning and teaching has been the use of discussion fora, online chat facilities, case studies and the use of bloggs. This paper will focus on the development of a community of learners in learning and teaching across the IoT sector and will examine in detail how the use a VLE aided in the development of this emerging community.
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Abstract

The research literature has identified that effective use of assessment promotes effective learning (Biggs,2004; Boud, 2000;Sadler, 1989). Evidence indicates that assessment for learning - formative - rather than assessment of learning - summative - has the greater potential to improve learning and raise standards. Assessment for learning calls for deep changes both in teachers' perceptions of their own role in relation to their students and in their classroom practices (Black & William, 1998). In particular, it suggests a move to a student-centred pedagogical approach, placing the student in a more active role in the learning, teaching and assessment cycle, thus creating a partnership between student and teacher. Central to the concept of partnership is academic and learner understandings and perceptions of assessment. 

This paper reports on an exploratory study of both students' and academics' experiences and perceptions of assessment practices in one higher education institute. The study used an 

on - line survey to investigate students and staff perceptions of the purpose of assessment, format, content, marking and feedback practices. 

Analysis of the data shows there were significant differences in the experiences and perceptions between the two groups. The paper delineates the differing 'constructs' and experiences of assessment from the learners' and academics' perspective. The findings suggest that while academics indicate a commitment to the formative assessment they do not frequently engage in assessment practices that support the realization of such a view. In addition students have a limited understanding of assessment and their formative practices are not well developed. These results are discussed in terms of their implications for student learning and assessment in higher education.
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Stress and Employment: An examination of the interrelationship in a student population
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Abstract 

The lack of research into third level student part-time employment and its stress consequences remains a basic gap in our knowledge. Considering so many third level students now routinely undertake part-time employment during term-time, it is of importance not only to identify, but to describe the experiences of this important part of the academic community. 

After all, the literature provides strong evidence that stress can degrade performance as a result of cognitive deficits, poor judgements and concentration, greater emotionality, absenteeism and burnout symptoms such as emotional and physical withdrawal both within the workplace and the academic environment. For this reason alone this research was needed to be undertaken so that third level students, their colleges and employers will have the benefit of a knowledge base that currently does not exist. 

Objectives

This study aimed to close this gap in the knowledge by investigating if the nature and type of part-time employment had any linkage with student stress in a third level academic environment. 

Specifically, the research aimed, to empirically analyse the relationship between part-time employment and third level student stress and identify and describe the moderating variables, both personal and organisational, between part-time employment and student stress, as well as to examine the implications and consequences of this relationship for the principal stakeholders in the educational process, the student, academic institution, and employer. 

Method and Design

The research was conducted in a third level institution in the southeast of Ireland. Over five hundred students were surveyed through the use of questionnaires in three different academic departments, Humanities, Science and Business, in all four years of their courses. 

Two hundred student employers were contacted through mail questionnaires and fifteen lecturers were interviewed to complete the data set. Analysis of the quantitative research data was undertaken utilising SPSS and the qualitative data was analysed by manual categorisation. 

Results

This study found that while no overt relationship exists between third level student employment and stress, a number of potential moderating variables were integral to the interaction between student employment and student stress. These variables included the student's age, gender, course of study, year of study and motivation for employment, regularity of hours, relevancy of work to the course of study and certain job characteristics including autonomy and feedback. These variables are the basis around which the construction of the relationship between student employment and stress can be mapped. 

Conclusions

The results of this study indicate that a new paradigm needs to emerge for the student employment stress relationship. The current employment stress relationship presents both challenges and opportunities for closer liaison between various parts of the college, academic staff, student support services staff, student administration staff, and student union bodies as well as those linked with the college, such as student employers. Hopefully these opportunities will be taken and the challenges met so that a new approach to the student employment stress relationship can be constructed to the satisfaction of all.

Engaging medical students in teaching about delirium: reflections and feedback on an interactive tutorial using medical education principles
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Introduction: Delirium is one of the most acute medical presentations, and it is under-recognised. It is associated with increased rates of mortality and morbidity including inappropriate prescribing of sedative and antipsychotic medication, increased length of stay, increased usage of multidisciplinary team resources. MacLullich et al (2007) write that "care of patients would be greatly facilitated if delirium were covered adequately in core guidelines and curriculum." 

Background: In the University College Dublin, clinical teaching of delirium was not included on the undergraduate psychiatry curriculum for a number of years. In the context of an overall restructuring of the undergraduate medical teaching curriculum, there has been a process of curriculum realignment with the creation of a curriculum designed for old age psychiatry with stated learning outcomes. The assessment methods have been realigned to reflect this curriculum change and in recent years there has regularly been an essay question on delirium in the end of year essay paper. This is a time of transition in university medical teaching in general, and in University College Dublin in particular, with a greater emphasis on student-focused, interactive teaching which addresses the entire range of learning styles.

Method: A tutorial incorporating these techniques was designed, using educational theory (in particular Bloom's taxonomy of knowledge), and taught. 

Results: The teacher provides reflection on the experience of teaching, the actual extent of medical student interaction, and other educational issues raised. Qualitative data from student assessment of the teaching will be provided

Using a blog to engage students with a new lecture series: application and reflection
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Background: In undergraduate psychiatry teaching in University College Dublin, a lecture series exploring the links between psychiatry and social issues was introduced. To complement this course, a blog was set up to allow lecturers and students to contribute their own postings and to discuss lectures and other topics. 

Method: A blog was set up using commonly used internet-based applications. It was publicised in lectures, tutorials and on online teaching platforms. Lecturers and tutors were invited to take part, and it was made clear to students that they were welcome to sign up as contributors. 

Results/Discussion: reflection is provided on the experience of "blogging" as a lecturer. While lecturers and tutors signed up, and some contributed, no students did. There were some comments made on the blog by students, but little other interaction. Closer to exams the blog became a resource for postings relevant to the assessment material on the lecture series. The "hit count" of the site increased at this time.

Does class room layout effect student engagement?
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Aims and Objectives
The aim of this research is to establish whether classroom lay out influences student participation and engagement during the session, and if so in what way does it affect them.

Methodology
The research was carried out with a group of twenty-four lecturers participating in a Certificate in Education which ran over four modules. Each module was delivered using a different class layout, and each layout / module were a month apart (the expectation being that participants may not have the previous class layout and experience fresh in their mind when introduced to a new layout). The participants (students) are practitioners (practicing lecturers) themselves and as such may be considered quite sensitive to the different room arrangements. They may also be considered valuable research candidates for the same reason. The participants were surveyed at the end of the four month semester and their feedback on their most preferred and least preferred layout for the four styles was sought - horse shoe layout; grouped tables; paired tables; traditional class room layout.

Proposed Findings
The proposed findings are that the traditional classroom lay out was least preferred because it was not conducive to class interaction and participation. The Certificate in Education programme relies heavily of participant collaboration and interaction and so the expectation is that a lay out such as a group layout or the horse shoe layout are most facilitating of collaboration and interaction.

Them and Us - What do they expect of us and themselves?
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Students and subject staff have experienced a day of dialogue off campus, exchanging feedback and exploring expectations - of themselves and of the course & University.
These days have been organised by subjects in turn: music, literature, design, performance, film & video, dance; and included between 2 and 6 staff and 5 and thirty students in each group.

Co-facilitated by a Faculty Professor and an Educational Developer specialising in Neuro Linguistic Programming 
( NLP), each day has consisted of a range of experiential and discursive activities.

These have been:
o creation of 'rich' pictures in small groups, including staff groups, of their experiences of the course;
o exploration of students' placing of themselves on a 'timeline' in relation to their own perceptions of successful outcomes of their undergraduate studies
o discussion about what constitutes success
o minimalist voicing of what might contribute to or mitigate against the achievement of their goals
o discussion about assessment
o exploration of what constitutes effective feedback, via a card sort in groups

The presenters will describe the rationale for the dialogue days, the specific activities, the feedback from students and staff post event, and proposals for future development of this concept.
It is intended to give attendees an experience of the timeline and expression of limiting beliefs.

Individual follow up sessions using NLP were offered to students, as part of a University Teacher Fellowship on the use of NLP to support student confidence, and discussion will include the subsequent outcomes and benefits of these support interventions.

Additionally, comment will be made on the cost-effectiveness and practical challenges regarding the engagement of students and academics.
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Mechanics is a core subject for first year Mechanical Engineering technician students in Dublin Institute of Technology. Recent years have shown significant increases in student diversity, with extremes of high and low points, with and without a background of Physics or Applied Maths, combined with an increasing proportion of non-traditional entrants. 
Mechanics is presented as a sequential number of discrete topics, but there are actually numerous interdependent elements and strands involved. Study of principles and examples is not usually sufficient - it is also advisable that problem-solving be practiced. Then each student can be given feedback and assistance at his/her own level, and diversity of ability or prior knowledge can be addressed more easily than in a class context. However many students now work part-time and have poor attendance records, and are not engaging with this essential practice. 

So a pilot study of providing tutorial problem sets to students to be completed at home and in their own time is being assessed. Two cohorts of students are compared, a larger group of 50 students with higher average points, and a smaller group of 15 students with lower average points. Both groups have the same tutor, similar syllabi and examination standard. Both groups are given a series of revision tutorial problem sets. For the larger group the sets are optional with no marks assigned, on the basis that solutions submitted will be corrected and returned. However, for the smaller group the sets are compulsory, with a small percentage of marks assigned. This latter group is given a week to complete the sets, with the single proviso that solutions be handwritten. In both cases students are encouraged to seek individual advice from a tutor. 
Results are examined and discussed, and the two groups compared, with a statistical analysis of any effects on subsequent exam results. A reflective online survey is also given to both groups, and results presented. Key questions addressed include attitudes to homework, the usefulness of problem-solving in overall subject comprehension, and the significance of assigned marks as an incentive.

Using student presentations for learning and assessment: some experiences
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This contribution will report on, reflect on and evaluate the author's experiences, over a number of academic years, of using formal student presentations as a means of learning and assessment in a taught postgraduate programme in engineering at Dublin Institute of Technology. Students were asked to prepare PowerPoint presentations on individual engineering topics; relevant references in books and technical papers were provided as assistance. Presentation topics were chosen through individual dialogue, sometimes based on a students prior work experience or on an issue relevant to their dissertation. 
Peer assessment of the presentations was employed, following a structured guideline agreed with the students. The contribution will discuss the peer assessment experience in detail, including formal student feedback on the process. Preliminary work suggests that there is no significant difference in the peer-assessed grades recorded, compared to the grades recorded for the same assignment by the author, or compared to the grades obtained from more didactic assessment methods.
The author's experiences are that the learning and assessment method is learner-centred, motivates independent learning, caters to a diverse student background, unlocks previous student work and learning experiences to the benefit of all learners and provides case-study material that may be used on other programmes. The learning approach assists in the aim of providing students with the fundamental skills required for life-long self-learning. The profile of the students is well matched to the learning approach, as the students are at postgraduate level, with a large proportion of the students having significant work experience.

Teaching and assessment of students taking a first year, Level 7 subject: analysis and actions
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This contribution will critically analyse the teaching and assessment strategies used on the core Electrical Systems subject in the first year of a three-year, Level 7, degree programme in Electrical Engineering at Dublin Institute of Technology. The author has the responsibility for development and instruction in the subject since 2004. The subject is divided into two thirteen-week modules; in each module, students attend two hours of lectures and two hours of laboratories in the subject each week. Over the 2004-7 academic years, the author taught the material by writing the lecture notes and problem solutions, in the lecture, on slides on an overhead projector; the students took notes of this material. Laboratories in the subject were similarly didactic, with students required to complete a different experiment each week from a laboratory manual. The subject was assessed using a terminal examination (50% weighting), laboratory work (25% weighting), individual student project work (12.5% weighting) and a multiple-choice test at the end of Semester 1 (12.5% weighting).
In the 2004-5 and 2005-6 academic years, the didactic teaching approach and the assessment strategy ensured good educational outcomes. This was not the case in the 2006-7 academic year. The contribution will analyse the reasons for this, taking an evidence-based approach (i.e. analysing the assessment data in detail). Two conclusions that are drawn are that students have reasonable breadth of knowledge of the basic material, but knowledge depth is limited and that students perform better in laboratories and project work than in examinations. 
Subsequently, the actions taken to improve student learning in the 2007-8 academic year will be detailed. These actions include the determination of student learning styles using the index of learning styles questionnaire [Felder and Soloman, 1991], followed by the changing of the teaching approach to one employing extensive visual material (with the aid of PowerPoint), a greater emphasis on active learning and a refinement of the subject assessment strategy.

Reference:
Felder, R.M. and Soloman, B.A. (1991). Index of learning styles questionnaire, http://www.engr.ncsu.edu/learningstyles/ilsweb.html
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The Core Text Project at the Library, National University of Ireland Maynooth is a SIF-funded project that aims to give 24/7 access to as much core full-text student reading material as possible. 
It seeks to address two specific expectations: 
1) that there are enough copies of essential reading materials in the Library to provide for the needs of each individual student
2) that access to essential reading material be tailored to the specific needs of distance and part-time students 
This presentation will outline the project, reflect on and evaluate progress to date, with particular reference to feedback from students and will explore its future development.
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Retention of first year students is a national challenge for colleges. There are many challenges facing lecturers today. These include lecturers having students from diverse backgrounds in terms of subjects and age profile, different levels of ability, and student having part-jobs to finance study. In border regions we are faced with students with leaving certificate and A-level backgrounds which leads to having class groups with very different subject background knowledge. There is also a mix of mature students and school leaving age profiles which have to be addressed. Many of these factors contribute to losing high numbers of students in their first year of study. 

Many different techniques have been adopted in order to tackle these issues. A foundation year course was introduced as a means of a bridging year to give students who are interested in the area of computing an opportunity to get a basis in all subject areas before choosing a specific course. This course is taught in a manner that is a level between secondary school methods and third level. Studies advice has also been introduced whereby each class group is split into small groups of five to seven students and are then allocated an academic member of staff as their advisor and point of contact. Question from each of their subjects are issued each week to be completed and are subsequently shown to studies advisors. This approach is twofold it acts as a means of identifying students with problems early on and also providing extra academic support. Timetabling is another major issue which we have looked at, as a huge percentage of students have to work then the practicalities of class times are examined. This paper will discuss the above issues.

"Untying the Accountancy Knot"
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Abstract

This paper reports on an innovative cross-faculty collaboration research project within DIT to develop e-learning activities to enhance and improve the learning experience of students. 

Potential to Enhance Teaching & Learning Practice

This project is aimed at students studying Accountancy as a major element of their degree or at students who are taking accountancy modules as part of a general management degree. It is targeted at both undergraduate and post graduate students. 

Experience has shown that many students have difficulty with Accountancy. Many students see Accountancy as old, dusty, uninteresting and as a result students are not involved/engaged. It has also been found that students have unfavourable preconceived perceptions about accountancy. As a result underperforming at accountancy can become a self fulfilling prophecy. 

The main objective of this project is to make suite of on-line interactive accounting tutorials available for students. The tutorials will provide a wider choice of learning material suitable to various learning styles. A more student centred approach to learning accounting will be facilitated.

The development of such e-learning activities will help to engage with students and enhance their learning experience. It will be an interactive learning experience for the students and allow them to learn and revise at their own pace. It will help to make learning Accountancy an enjoyable and fun experience.

Business Simulation Model
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This paper explains the rationale for, and the design and benefits of implementing a business simulation approach to teaching introductory accounting courses. The business simulation model immerses students in the life of an evolving business for which they develop a continuing stream of business advice based on the application of accounting principles. The business simulation model emphasises communication skills, alternative viewpoints, and the effect of assumptions on decisions. It also demonstrates the usefulness and importance of accounting to business decision makers.

The business simulation model involves students working in groups as professional service teams. 

Students identify with the client company because the requirements come from the business rather than the instructor. This shifts the motivation for developing business and communication skills. Student as expert reflects a shift from instructor-centred learning, to a more learner-centred approach in which learners construct the knowledge they need to provide business advice. 

The relative performance of students being taught using the Business Simulation Model and students being taught in a more traditional format is discussed.

Enquiry and Problem Based Learning and the Information Literate Student
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For those involved in Enquiry and Problem Based Learning (EPBL), the development of generic skills is often considered one of the most beneficial outcomes of adopting this student centred approach. Within the EPBL process students are required to become independent information seekers, a skill that can be applied to all aspects of academic and professional life.

This paper will argue that in order to become effective self-directed learners, students must be information literate. The paper will then outline the importance of equipping students with information literacy skills so that they can successfully participate in EPBL and briefly describe research that emphasises this. We shall also determine that enabling students to develop these skills helps them to participate and engage in the EPBL process in a meaningful way. Once students develop information literacy skills and are able to locate and evaluate information effectively, they are then able to engage more fully with the process.

We will then discuss and evaluate different strategies, currently used in UCD, for providing students with the opportunity to develop these skills. These include various approaches to delivering information literacy skills within an EPBL context. Evaluating strategies in this way provides the opportunity to explore the most beneficial approach for students, academics and librarians.

This paper will argue that in order to successfully equip students with these skills, it is vital to have constant collaboration between academic and librarian. It will then conclude that this collaboration is vital in order to create a sustainable and successful approach.

"STUDIO" An Integrated Approach to Facilitate Student Engagement in First Year Computing.
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This paper discusses "STUDIO", which is an integrated teaching & learning model being introduced into First Year Computing in DkIT. This model is being proposed and deployed as a pilot project in order to address issues of student engagement, performance and progression. Studio is currently in "alpha"-state. It is hoped to broaden the scope of its deployment after the completion and evaluation of the pilot project. The paper presents the objectives, describes details and reports early experiences of the pilot phase.

The "STUDIO" model provides students with a fixed learning space, larger blocks of contiguous teaching & learning time and better overlap between core modules. This approach facilitates better co-ordination and overlapping of learning activities between subject modules and also provides an environment which is more conducive to team-base teaching, group work & continuous assessment and project-based learning.

Key elements of the "STUDIO" model include fixed lab spaces, so that students can have longer contiguous time spans to work on small projects; flexible timetabling; overlapping of lab and tutorial hours; the use of regular lab-based on-line tests to assess basic learning outcomes for each student; group-based assessment and team teaching. Extensive use is also made of l-learning technologies including a web-based VLE, on-line journaling, group-wikis and e-portfolios. The model also fully integrates Study & Learning Skills and Personal Skills Development modules, which provide for group setup and coordination, project and assessment coordination, e-portfolio management and sharing of information about student progress.

If You Build It, Will They Come? : Strategies for Community Enhanced Learning Repositories - National Digital Learning Repository (NDLR)

Authors

Dr. Vincent P. Wade vwade@tcd.ie



Catherine Mary Bruen cbruen@tcd.ie
Institution

Trinity College Dublin

Abstract

This paper will outline the strategy of the National Digital learning Repository (NDLR) for combining Communities of Practice (i.e. the User Communities) with the national learning repository service.

The goal of digital learning repositories has been to encourage sharing of teaching and learning resources between academics and across academic institutions. A key difficulty which is frequently encountered in the population of those repositories is the low take-up and (re)usage of the learning resources. By focusing mainly on the introduction of the technology and the population of the repository, there is a danger that initial users may not necessarily continue to use the repository, and sustainability of the repository will come into question.

Currently there is intense interest in developing Communities of Practice. Such Communities seek to support the sharing of opinions and ideas amongst the Community. However, frequently such Communities do not have an extensive, content sharing and management facilities. This can hinder the exchange of reusable digital learning resources amongst the community.

Ideally, a learning repository service should be embedded in vibrant Communities of Practice. However many times this is not the case. This presentation will present models for how Communities of Practice and repository management can be integrated to support community driven learning repositories.

Developing Challenging Problems in Problem-based Learning (PBL)
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Although designing challenging effective problems is a key success factor in PBL more research and education development work is needed in this area.  This paper will draw on a range of theoretical perspectives about understanding problem design developed from a doctoral study on students’ perspectives on PBL. It will focus on designing problems that stimulate learning in three areas: knowledge, professional action and identity work. It will give case study examples from working as an education developer with course teams across a range of disciplines. These disciplines include, education, nursing, speech and language therapy, information science and ultrasound.  The paper will elaborate the rationale for designing problems in a variety of media. Practice examples of problem design in different media format will be presented. These media format include scenarios, photographs, cartoons, physical objects, DVD clips, poems, and auditory triggers.
( last updated – 26th August, 2008)













